ABSTRACT
Introduction
Since Amadu Bamba Mbacke founded the Muridiyya at the turn of the 20th century, the organisation has experienced a continuing growth of its followers and an increasing cultural, political and economic influence in Senegal. The Murids have shown a remarkable ability to adapt to changing contexts and environments and to preserve their cohesion and continuity across space, time and significant social change. The shaikh of instruction plays the crucial role in Bamba's system of education. For Bamba, adequate knowledge, ability to communicate, intellectual sagacity and honesty constitute the three criteria that should guide the choice of this shaikh who specialises in the teaching of the Qur'an, the Arabic language, classical and religious sciences. In the Western Sahara, the principal disciplines taught in the Islamic religious sciences were Qur'anic exegesis or tafsir, hadith or traditions of Prophet Muhammad, fiq or Islamic jurisprudence, tasawwufor Islamic mysticism, and siira or biography and hagiography of Prophet Muhammad. In the Arabic sciences, nahwu or grammar, luqa or lexicography, balaqa, use of the language, and uruudh or poetry were taught. The ancient sciences were composed of mantiq or logic, ilm al-nugum or astrology and tibb taqltdi or traditional medicine.
The Murid Muslim brotherhood is the most influential religious institution in
Amadu Bamba considered that adequate knowledge for the shaikh of instruction is knowledge that is based, on the one hand, on the Qur'an and the traditions of the Prophet Muhammad, and, on the other, on the use of rational thinking and comprehension that derive from observation of concrete reality. However, the mastery of adequate knowledge is not enough; the teacher also needs to be able to communicate effectively with his students. For that purpose, Amadu Bamba thought that eloquence was equally important because it allows the teacher to explain his objectives with clarity and without the use of confusing hypotheses. He believed that the quality of an educator was measured by his communication skills.
For Bamba, the teacher must also be intellectually fit. That is, he should be able to research and master the knowledge that would help him identify and overcome the shortcomings in his spiritual and material life. The educator's ability to acquire this knowledge is manifested in his willingness to accept the truth without hesitation, always to be on the side of the right, to be able to say, 'I don't know,' if necessary, and to abstain from saying or doing things if he is not sure of their lawfulness.
The shaikh of instruction plays an important role in society as a producer and disseminator of knowledge. He specialises in the ilm as zahir or exoteric sciences such as the Qur'an, law, literature and history. His place is all the more central in the community, for without schools and teachers it is difficult for people to develop knowledge, whereas, for Amadu Bamba, understanding must always precede action.30 But the teacher's function should not be limited to disseminating knowledge; his life also must serve as a model to his students. Bamba observed that access to books does not free one from seeking a guide, and, paraphrasing Ghazali, he noted that books are important, but the teacher enlightens and God is the Supreme Knower.31 Hence, for Amadu Bamba, venerating an honest and knowledgeable teacher is tantamount to venerating God.32
However, Bamba believed that many teachers of his epoch did not deserve this veneration because of their failure to uphold the very principles that should guide the good scholar. Doomi soxna and serin fakk taal played a critical role in the diffusion of Islam in Senegal, but by the end of the 19th century they were no longer up to the task.33 For Bamba, they had failed to provide adequate responses to the educational needs of their society in the context of turmoil that marked the century. Bamba's criticism was mostly directed towards the doomi soxna. He blamed this category of Muslim scholars of aristocratic origins for failing to conform to the principles and ethic that should guide the Muslim teacher. In place of acting with integrity, they humbled themselves before the rich, and collaborated with unjust rulers.34 In his book Tazawudu Shubaan, Bamba emphasised how associating with the unjust and the powerful leads to corrosion of the faith.35 He noted that to visit an unjust ruler, unless extraordinary circumstances dictate so, destroys one's faith. He also advised his disciples to refrain from mingling with the rich because humbling oneself before the wealthy dramatically weakens the virtuous savant's faith. This criticism echoes the well-known Sufi saying that 'the best prince is the one who frequents the learned and the worst scholar is the one who deliberately mingles with the prince.' Amadu Bamba also criticised his contemporaries for not seeking knowledge to please God but rather for the sake of honour, higher social status and unproductive polemics. In Masalik aljinaan he wrote: Some of them [scholars] are abused by their sciences and religious erudition, they do not acknowledge their weaknesses, they are very proud of the number of their disciples, and they are over-confident of their wisdom, whereas their heart is full of such grave sicknesses as pride, hatred, jealousy etc....36
For Amadu Bamba, the only way to cure those sicknesses was to educate the soul by submitting to a shaikh of education.
The shaikh of education
Amadu Bamba lists three qualities that are required from the shaikh of education, who specialises in the esoteric sciences. First, he must understand the nature of the soul in its different states and he should master the means of curing its defects. He also must be capable of identifying the sources of sicknesses that can affect the soul and the instruments that can assure its protection. In order to fulfil this task, the shaikh needs to combine scholarly insights and practical knowledge derived from experience with his soul. Second, the shaikh of education is required to understand the subtleties of the world and the practical and religious laws that govern the existence of matter and of the soul so that he can always apply the adequate remedy to the different problems submitted to him. Third, to act in this way, the shaikh must analyse every problem without passion and prejudice. To do so, he needs to fear God and to show repentance by shunning all self-glorification and by ridding himself of anything that distances him from his Lord.
The work of the shaikh of education is not to transmit formal knowledge per se, but rather to forge character. The techniques he uses are geared towards the control of the nafs or lower self, which is seen by the Sufi as the major obstacle that stands between the believer and God.37 Nafs is the animal instinct that is found in every human being and it is the very enemy that lures people's mind and body to the search for worldly pleasures. Sufis consider the fight against this formidable enemy to be the greatest jihad. In fact, for the Sufi, God cannot enter the heart of a human being unless the heart is emptied of all trivial earthly preoccupations. In Tazawudu Shubaan, Amadu Bamba identified seven organs through which the lower self works and described the method to counter its deleterious effect on the heart and mind of people.38 These organs are: the stomach, the tongue, the genitalia, the feet, the eyes, the hands and the ears. Referring to the stomach and the adverse effect it can have on the faith, Bamba warns against consuming illicitly acquired food and eating too much. He argues that behaving in such a way only leads to corruption of the spirit, the drought of the heart and to laziness. As for the tongue, it should be prevented from lying, slandering or engaging in [futile] controversies. Bamba advised disciples to refrain from seeking unlawful sexual pleasure and recommends chastity before marriage. The feet should be restrained from walking to do illegal acts or from visiting unjust rulers. Instead, they should be used to frequent the mosque and to build and strengthen ties between members of the Muslim community. The eyes should be taught not to look at forbidden things, to threaten or to embarrass people. The hands must respect the body and property of Muslims, and must be banned from writing indecencies or anything one would be ashamed of saying in public. As for the ears, Bamba recommended keeping them from listening to futile conversation such as slander and gossip or violating people's privacy.
The shaikh of education occupies an important place in Amadu Bamba's system. If the shaikh of instruction feeds the brain, the shaikh of education nurtures the spirit as well as the body through his ability to touch the soul. The work of these two shaikhs is complementary. However, a lack of spiritual education constitutes the greatest danger to disciples. Bamba blames the deterioration of the mores and characters of the people of his generation on the absence of this form of education. He noted that the path to the truth is paved with pitfalls and traps, and only the guidance of those who had already trodden this path can prevent one from being misled by Satan.39 Amadu Bamba's emphasis, from 1884, on spiritual education or tarbiyya constituted his response to the crisis that plagued his society.
Drawing lessons from centuries of failed jihads, the inability of court clerics to bring about any substantial change in the fate of the people, and an increasingly assertive French power, he resolutely opted for a gradual transformation of the society through education. However, for Bamba, not every type of education was suitable to meet this goal of changing the society. Spiritual education was for him the most appropriate means to correct the wrongs in society and to provide people with a protective shield against the perils of the epoch. As noted above, these perils for him were ceddo culture and the encroachment of French colonisation.40 The Muridiyya was conceived by Amadu Bamba as the framework for disseminating tarbiyya education among the masses of Senegal. This attempt to consciously use Sufi doctrine as a tool to reform the society and for fostering a new moral order constituted a change with local perception that saw Sufism as a mostly esoteric intellectual tradition disconnected from social reality.
The shaikh of ascension
When the shaikh of education reaches a certain level of spirituality, he can become a shaikh of ascension or tarqiyya. At this spiritual juncture, his demeanour and appearance, and just the fact of interacting with him, become a source of inspiration and an incitement to persevere on the right path. The shaikh of ascension teaches by example and leads the disciples to spiritual perfection through imitation.
Disciples pursuing the path of tarqiyya live with their shaikh in his compound, learning from everyday activities. They assist him in administering the family and the followers. Sometimes they are assigned specific tasks in the household or the community. They interact with the Shaikh's guests, travel with him. They observe the shaikh solving problems, arbitrating conflicts, making decisions about different issues. Only particularly gifted disciples can reach this ultimate stage in the education of the soul. In the quest for spiritual education, the learner also has a major role to play. Bamba defines this role in his writings, sermons and correspondence.
Duties of the students
For Amadu Bamba four major objectives should guide the knowledge seeker. First, to combat ignorance, second, to be useful to humanity, third, to enrich the religious sciences, and fourth, to act and live in accordance with the teachings of the sciences. However, he warned that those seeking sciences only for the sake of engaging in polemics or for prestige and honour would earn nothing but punishment from God.41
Bamba urged the disciples to start seeking an education at a young age before they are caught in the multiple constraints of adult life. Learning is much easier for the young brain than for the mature one. He further compares the education of a youth to engraving a rock while educating an old person is tantamount to writing on water.42 Amadu Bamba warned the young disciple about the difficulties of acquiring knowledge. He affirmed that the sciences are not easy to conquer; they only reluctantly yield to those who consent to devote their entire lives pursuing them. Therefore, he advised the learner to accept the necessary sacrifices for the challenging endeavour of mastering the sciences. The student should learn to tolerate hunger and to be patient and resolute. He must be passionate in his quest, soft in his demeanour, chaste and humble.43 But, above all, the student must respect the master's rights. Bamba even suggested putting the teacher's rights over the rights of parents because if the former educates the substance of humanity, which is the spirit, the latter only take care of the body, which is a perishable envelope. To completely respect the teacher's right is to honour him, to follow his recommendations without hesitation, and to
give him material support.44
Conclusion
Education occupies a central place in Amadu Bamba's thought and practices. The importance that Amadu Bamba ascribed to education reflected his belief in the crucial role of Islamic knowledge for the achievement of social change and the preservation of positive social values. The system of education that he developed was a response to both the contemporary socio-political situation in the increasingly dysfunctional Wolof states that he judged detestable, and the deterioration of the classical system of education that was no longer fulfilling its societal function. Amadu Bamba tried to put into practice Sufi principles and ideas that were probably known as theory and knowledge in Senegal, but never concretely articulated as a basis for the formulation of a method of education. The type of education he proposed encompassed the body, the mind and the soul and called for a new pedagogy and teaching techniques that differed from those used in the classical Qur'anic school that mostly focused on the transmission of knowledge. His objective was to make of education a transforming force. That is a powerful instrument for social change.
For Amadu Bamba, to achieve enduring impact, the seeds of change must be sown in peoples' heart and soul. In face of the imposition of 
